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Policy in a Paragraph
Rodmersham Primary School is committed to inclusion without limits: every pupil belongs, participates and is supported to succeed. This policy explains how we identify, assess, plan for, provide and review support for pupils with special educational needs and disabilities (SEND). It reflects the statutory graduated approach of Assess–Plan–Do–Review, the duty to use our best endeavours to secure the special educational provision a pupil needs, and the principle that high-quality, inclusive and adaptive teaching is the first response to emerging or identified need. We work in close partnership with pupils, parents and carers, Kent County Council and external professionals, while maintaining ambitious expectations and access to a broad and balanced curriculum.
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1. Introduction
Rodmersham Primary School is an inclusive community where every pupil matters. We are committed to securing high-quality education for all pupils, including those with SEND, and to removing barriers that may prevent pupils from learning, participating, attending or belonging.
Our school values – Family, Fairness and Fearless – underpin our approach. We combine high expectations with thoughtful adaptation, early intervention, strong relationships and access to specialist advice where required.
2. Legal and Policy Framework
This policy has been written with regard to the following legislation and statutory guidance currently in force:
Children and Families Act 2014, Part 3, including the duty on mainstream schools to use their best endeavours to secure the special educational provision called for by a pupil’s SEN.
Special Educational Needs and Disability Code of Practice: 0 to 25 years (DfE/DHSC), the current statutory Code of Practice.
Special Educational Needs and Disability Regulations 2014, as amended, including the mandatory qualification requirements for SENCOs.
Equality Act 2010, including duties relating to disability discrimination, reasonable adjustments and the Public Sector Equality Duty.
Education Act 1996, where relevant.
Supporting pupils at school with medical conditions – statutory guidance.
Keeping Children Safe in Education 2026.
Working Together to Safeguard Children 2026.
Working Together to Improve School Attendance, updated July 2026.
Suspension and Permanent Exclusion from maintained schools, academies and pupil referral units in England, including pupil movement, effective from 26 July 2026.
The School Admissions Code and relevant statutory admissions requirements concerning pupils with SEND and EHCPs.
The school also has regard to relevant Kent County Council SEND guidance, the Kent Local Offer, and current non-statutory Department for Education guidance supporting inclusive mainstream practice.
	Important 2026 position: The 2014 Children and Families Act, SEND Regulations and current SEND Code of Practice remain the statutory framework. The government’s 2026 SEND reform consultation and associated publications indicate the direction of national reform but do not replace the current statutory Code unless and until legislation or revised statutory guidance comes into force.


3. School Ethos and Principles
At Rodmersham, inclusion means more than being present in the classroom. Pupils should be able to participate, communicate, learn, build relationships and experience success.
Every pupil has the right to an ambitious, broad and balanced curriculum.
High expectations apply to pupils with SEND; support should increase access and independence rather than unnecessarily narrow opportunity.
High-quality inclusive and adaptive teaching is the first response to need.
Barriers should be identified early and removed or reduced wherever reasonably possible.
A diagnosis is not required before support is put in place, and a diagnosis alone does not automatically mean a pupil has SEN.
Behaviour, anxiety, non-attendance or apparent disengagement may communicate an unmet need and should prompt curiosity and assessment, while maintaining clear, safe and predictable expectations.
Parents, carers and pupils are partners in decision-making.
Provision is reviewed for impact, not simply for whether an intervention took place.
4. Aims and Objectives
Identify pupils who may have SEN as early and accurately as possible.
Use assessment to understand strengths, barriers, needs and the environmental factors affecting participation.
Provide a graduated response through Assess–Plan–Do–Review.
Ensure pupils with SEND are taught alongside their peers wherever appropriate and are not routinely separated from high-quality classroom teaching.
Make reasonable adjustments and use assistive technology where this improves access and independence.
Work effectively with parents, carers, pupils and external professionals.
Support attendance and belonging where SEND, disability, anxiety or health needs create barriers to school attendance.
Support successful transitions between classes, phases and settings.
Use resources strategically and review provision against measurable outcomes.
5. Definition of SEND
Under the Children and Families Act 2014, a child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made for them.
A pupil has a learning difficulty or disability if they have a significantly greater difficulty in learning than the majority of others of the same age, or a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for others of the same age in mainstream schools.
Special educational provision is educational or training provision that is additional to or different from that made generally for other pupils of the same age.
The four broad areas of need are:
Communication and interaction
Cognition and learning
Social, emotional and mental health difficulties (SEMH)
Sensory and/or physical needs
The broad areas are a starting point, not labels. Pupils may have needs across more than one area, and the purpose of identification is to determine appropriate action, not to fit a pupil into a category.
6. Identification and Assessment
Class and subject teachers, supported by the SENDCo, are responsible for identifying pupils making less than expected progress or experiencing significant barriers to access, participation, communication or wellbeing.
Sources of information may include:
day-to-day classroom assessment and observation
termly progress and attainment information
pupil voice and parent/carer information
attendance and engagement information
information from previous settings
screening or diagnostic assessment where appropriate
speech, language, sensory, physical, emotional or developmental information
advice from external professionals
Where concerns arise, staff may complete the school’s Cause for Concern process and discuss the pupil with the SENDCo. The school will consider whether progress is being affected by factors such as attendance, English as an additional language, limited prior opportunity, bereavement, trauma, health or other contextual factors. These may coexist with SEND but should not be assumed to constitute SEN in themselves.
Parents will be informed and involved when the school is considering whether a pupil requires SEN Support. Where SEN Support is required, the decision and agreed provision will be recorded and reviewed with the family and pupil, as appropriate.
7. Graduated Approach: Assess–Plan–Do–Review
Rodmersham follows the graduated approach set out in the SEND Code of Practice. The cycle is repeated with increasing precision and specialist involvement where needed.
Assess: Build a clear picture of the pupil’s strengths, needs, progress, views and barriers, drawing on teacher assessment, parent and pupil information and, where appropriate, specialist advice.
Plan: Agree intended outcomes, reasonable adjustments, strategies, targeted provision, responsibilities, review measures and a review date. Parents and the pupil are involved in planning.
Do: The class teacher remains responsible for the pupil’s learning and progress, including where interventions or additional adult support are delivered by others. Support should be connected to classroom learning and independence.
Review: Evaluate progress towards outcomes and the impact of provision. Decide whether to continue, refine, intensify, reduce or cease support, or whether further assessment is required.
Provision plans/Individual Support Plans are working documents. They should identify the key provision and outcomes that matter most and avoid becoming lengthy lists of strategies that are not consistently implemented.
8. High-Quality Inclusive and Adaptive Teaching
High-quality teaching, appropriately adapted to pupils’ needs, is the first response to pupils who have or may have SEN. Teachers should anticipate common barriers and make effective use of scaffolding, explicit instruction, modelling, chunking, vocabulary support, visual support, flexible grouping, retrieval, additional processing time, assistive technology and carefully planned adult support as appropriate.
Adaptive teaching does not mean lowering ambition. Teachers make purposeful adaptations to access, pace, resources, communication, environment or task design while retaining the intended learning wherever possible.
Interventions should supplement rather than replace a pupil’s entitlement to high-quality curriculum teaching, unless a clearly evidenced individual need requires a different arrangement.
9. Education, Health and Care Plans (EHCPs)
Where, despite relevant and purposeful SEN Support, a pupil has not made expected progress or requires provision beyond that which can reasonably be provided through ordinarily available school provision, the school may work with parents and professionals to request an EHC needs assessment from the local authority. Parents and young people also have their own statutory right to request an assessment.
For pupils with an EHCP, the school will:
use its best endeavours to deliver the special educational provision specified in the plan
ensure staff working with the pupil understand the relevant outcomes, provision and reasonable adjustments
monitor progress towards outcomes
hold and contribute to statutory annual reviews within required timescales
support transition and preparation for future stages
raise concerns with the local authority where provision or placement is becoming unsustainable or needs have changed significantly
10. Roles and Responsibilities
Governing Body
ensures the school fulfils its statutory SEND and Equality Act duties
has regard to the SEND Code of Practice
monitors the effectiveness of SEND provision and use of resources
appoints a governor with oversight of SEND
ensures required SEND information is published and reviewed
Headteacher
ensures inclusion is central to school leadership, curriculum, behaviour and attendance practice
works with the SENDCo and governors to determine strategic development of SEND provision
ensures resources and staffing are deployed appropriately
ensures staff understand their responsibilities for pupils with SEND
SENDCo
coordinates provision for pupils with SEN and supports the graduated approach
advises colleagues on the identification of need and effective provision
liaises with parents, professionals, previous/next settings and the local authority
maintains oversight of the SEND register and provision records
supports review of the school’s SEN Information Report and this policy
works with the headteacher and governors on strategic development of SEND
undertakes the mandatory SENCO qualification requirements applicable to the post; for new SENCOs this is the leadership-level NPQ for SENCOs, normally within three years of appointment, unless an applicable exemption or transitional arrangement applies
Class Teachers
are responsible and accountable for the progress and development of every pupil they teach, including pupils receiving support from teaching assistants or specialists
provide high-quality inclusive and adaptive teaching
identify emerging needs and contribute to assessment
implement agreed provision and reasonable adjustments consistently
work with parents, pupils, the SENDCo and support staff
review impact and contribute evidence to APDR and EHCP processes
Teaching Assistants and Support Staff
implement teacher-planned support and interventions
promote pupil independence and avoid unnecessary adult dependency
share observations and impact information with teachers
follow agreed communication, behaviour, sensory, medical and safeguarding plans
Parents and Carers
Parents and carers are valued partners. The school will seek their views, share information clearly, involve them in planning and review, and communicate where provision or concerns change.
11. Medical Needs, Safeguarding and SEND
A medical condition does not automatically mean a pupil has SEN, although some pupils will have both medical needs and SEND. The school follows its Supporting Pupils with Medical Conditions Policy and develops Individual Healthcare Plans where required.
Pupils with SEND may experience additional safeguarding vulnerabilities, including communication barriers, dependency on adults, peer isolation, online vulnerability or difficulty recognising and reporting abuse. Staff must follow Keeping Children Safe in Education 2026 and the school’s safeguarding procedures. Staff should never assume that indicators of abuse, neglect or exploitation are simply part of a pupil’s disability or behaviour.
12. Attendance, EBSA and Reduced Attendance
Rodmersham recognises that SEND, disability, mental health needs, sensory needs, communication difficulties or emotionally based school avoidance (EBSA) may contribute to attendance difficulties. The school will seek to understand and reduce barriers while maintaining the expectation that pupils receive a suitable full-time education unless an exceptional, lawful arrangement applies.
Where attendance concerns are linked to SEND, the school will:
work with the pupil and family to identify barriers and protective factors
review reasonable adjustments, curriculum access and relational/sensory/environmental factors
coordinate SEND and attendance support rather than treating them as separate issues
seek appropriate external advice where needed
record support, review impact and agree clear next steps
use part-time or reduced timetables only in exceptional circumstances, for the shortest necessary period, with a clear purpose, review arrangements and a plan to increase education where appropriate, in line with attendance guidance
13. Transition
Transition is planned proportionately to need. This may include additional visits, social stories, visual information, meetings with receiving staff, transfer of pupil profiles and provision plans, transition passports, liaison with specialists and opportunities for parents and pupils to contribute.
14. Accessibility, Reasonable Adjustments and Assistive Technology
The school makes reasonable adjustments to prevent disabled pupils being placed at a substantial disadvantage. Adjustments may relate to teaching, communication, routines, assessment, environment, equipment, attendance support and participation in the wider life of the school.
Rodmersham promotes assistive technology where it improves access, communication or independence. Examples may include text-to-speech, speech-to-text, accessible typing tools, specialist literacy software, alternative recording methods, visual supports or communication aids.
The Accessibility Plan complements this policy and should be read alongside it. The school will also consider current DfE guidance on inclusive education estates when planning significant physical adaptations or capital works.
15. Pupil and Parent Voice
The views of pupils and their parents or carers are integral to identifying need, setting outcomes and reviewing provision. Communication should be accessible and proportionate to the pupil’s age, understanding and communication needs.
Pupils are supported to express what helps, what is difficult and what matters to them.
Parents are involved in SEN Support decisions and review meetings.
Provision is explained in clear language and families are told how to raise questions or concerns.
For EHCPs, the school supports meaningful participation in annual review and transition planning.
16. Staff Training and Professional Development
SEND is a whole-school responsibility. Professional development is planned around the needs of pupils and staff and may include autism, ADHD and executive functioning, dyslexia and literacy, speech/language/communication, SEMH and regulation, sensory and physical needs, assistive technology, inclusive/adaptive teaching and safeguarding vulnerabilities associated with SEND.
The SENDCo supports staff through guidance, modelling, coaching, professional discussion and liaison with external specialists. Training is evaluated through classroom implementation and impact on pupils, not attendance alone.
17. Funding, Resources and External Support
The school uses its delegated resources, including relevant SEND and inclusion funding, to meet needs strategically. Decisions about staffing or intervention are based on identified need and impact rather than an automatic expectation of one-to-one adult support.
Where appropriate, the school may seek advice or support from services such as educational psychology, specialist teaching services, speech and language therapy, occupational or physical therapy, health services, mental health services and social care. Access depends on local pathways and eligibility criteria.
The school will engage with developing local offers arising from the DfE’s Experts at Hand programme where these become available and relevant.
18. Complaints
If a parent or carer has a concern about SEND provision, they should normally raise it first with the class teacher and/or SENDCo. If the matter is not resolved, it may be raised with the Headteacher and then through the school’s Complaints Policy. Families may also seek impartial information and advice from Kent SEND Information, Advice and Support Service (IASK). Statutory routes relating to EHC needs assessments and EHCP decisions are separate from the school complaints process.
19. Monitoring and Review
The Headteacher, SENDCo and Governing Body monitor the implementation and impact of this policy. The policy will normally be reviewed annually, and earlier if there are significant changes to legislation, statutory guidance or local arrangements.
The school’s SEN Information Report is a separate statutory publication and is updated at least annually and as soon as possible following significant changes during the year.


Appendix 1 – Graduated Response at Rodmersham
	Stage
	Typical response
	Evidence / review

	Universal inclusive provision
	High-quality adaptive teaching, reasonable adjustments, accessible routines and environment, classroom strategies.
	Classroom assessment, work scrutiny, pupil/parent voice, attendance and engagement.

	Emerging concern
	Cause for Concern; closer assessment; targeted short-term strategies; discussion with SENDCo and family.
	Clear baseline, defined concern, agreed strategies and review date.

	SEN Support
	Formal APDR cycle; provision plan/ISP; targeted intervention and/or specialist advice as needed.
	Outcomes, provision, responsible adults, review measures, parent/pupil involvement.

	Increasing complexity
	More frequent APDR, specialist assessment/advice, consideration of higher-level local support routes.
	Evidence of sustained, purposeful provision and impact over time.

	Consider EHC needs assessment
	Where needs may require provision beyond that reasonably available through SEN Support.
	Evidence of needs, provision tried, impact, professional advice and pupil/family views.


Movement through these stages is not automatic or strictly linear. Provision is based on need, evidence and impact. A pupil may require rapid specialist involvement where needs are severe or complex.
Appendix 2 – Rodmersham Inclusive and Adaptive Teaching Expectations
Know the pupil: strengths, needs, communication, sensory profile, prior learning and what helps them succeed.
Make learning intentions and success criteria clear and accessible.
Explicitly teach and revisit key vocabulary and concepts.
Chunk instructions and reduce unnecessary language or cognitive load where appropriate.
Use modelling, worked examples and guided practice before independent work.
Provide visual support, concrete resources and alternative ways to record where these improve access.
Build in retrieval, repetition and overlearning where needed.
Allow appropriate processing time and check understanding rather than relying on “Do you understand?”.
Use scaffolds flexibly and remove them when pupils can succeed more independently.
Plan adult support to increase access and independence, not create dependence.
Use reasonable adjustments consistently across adults and settings.
Use assistive technology as an access tool where appropriate.
Preserve ambition: adapt the route into learning before reducing the intended learning.
Appendix 3 – Attendance and SEND Principles
Attendance difficulty should trigger curiosity about barriers, not an assumption of unwillingness.
SEND and attendance planning should be integrated.
Reasonable adjustments should be considered and reviewed for impact.
Where EBSA is suspected, build from what the pupil can currently tolerate while maintaining a planned route towards increased access to education.
Alternative or reduced arrangements must have a clear purpose, defined review points and remain lawful.
Where school-based adjustments are insufficient, seek multi-agency advice or local authority support promptly.
If safeguarding concerns arise through absence, deterioration in wellbeing or family stress, follow safeguarding procedures without delay.
Appendix 4 – 2026 National SEND Reform: What is Current and What is Proposed
	Document / initiative
	Status at September 2026
	Relevance to Rodmersham

	SEND Code of Practice: 0 to 25 years
	Statutory guidance currently in force.
	Continues to govern identification, SEN Support, APDR, EHCP duties and partnership working.

	Every Child Achieving and Thriving (DfE, Feb 2026)
	Government policy paper; not a replacement for the SEND Code.
	Direction of travel towards a more inclusive mainstream system, earlier intervention and stronger accountability.

	SEND reform: Putting Children and Young People First (Feb 2026)
	Consultation / proposed reform; not yet the statutory framework.
	Useful context for future planning, but proposed measures should not be treated as current legal requirements.

	Inclusive Mainstream Fund: support for school leaders (June/Aug 2026)
	Non-statutory guidance linked to 2026–27 funding.
	Supports development of an inclusion strategy and stronger universal inclusive practice.

	Experts at Hand (June 2026)
	Non-statutory implementation guidance / developing local offer.
	Aims to improve access to specialist education and health advice in mainstream settings.

	Inclusion bases in schools (June 2026)
	Non-statutory guidance.
	Relevant where schools develop internal targeted provision for SEND, attendance, behavioural or pastoral needs.

	Inclusive education estates (June 2026)
	Non-statutory guidance.
	Supports planning of accessible, inclusive physical environments and high-impact adaptations.


Appendix 5 – Key References
SEND Code of Practice: 0 to 25 years
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
Mandatory qualification for SENCOs
https://www.gov.uk/government/publications/mandatory-qualification-for-sencos
Keeping Children Safe in Education 2026
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
Working Together to Safeguard Children 2026
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
Working Together to Improve School Attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
School suspensions and permanent exclusions
https://www.gov.uk/government/publications/school-suspensions-and-permanent-exclusions
Every Child Achieving and Thriving
https://www.gov.uk/government/publications/every-child-achieving-and-thriving
SEND reform: Putting Children and Young People First
https://www.gov.uk/government/consultations/send-reform-putting-children-and-young-people-first
Inclusive Mainstream Fund: support for school leaders
https://www.gov.uk/government/publications/inclusive-mainstream-fund-support-for-school-leaders
Experts at Hand
https://www.gov.uk/government/publications/supporting-send-reform-developing-the-experts-at-hand-offer
Inclusion bases in schools
https://www.gov.uk/government/publications/inclusion-bases-in-schools
Inclusive education estates
https://www.gov.uk/government/publications/inclusive-education-estates
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